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Glossary
1. Acknowledge the student's power and schedule a conversation session with the student.
The above strategy involves using a technique to address aggressive behavior and students challenging the teacher's authority. It is intended to prevent the occurrence of any disruptive behavior resulting from a power-seeking student position. I would use this strategy by acknowledging the students' power to contribute to the classroom activities, schedule a conversation session with the student, explain to the student the outcome of their behavior, ask the student to refrain from the behavior, and adopt active involvement learning processes (Jones & Jones, 2015). The evaluation criteria used to assess the strategy's effectiveness would involve the analysis of the students' behavior. If there is reduced interruptive behavior in the class session, the strategy is effective; if not, the strategy may not be effective. An example of using the strategy is by addressing students challenging the teacher's authority in class.
2. Adopt positive punishment.
This strategy involves using positive punishment, whereby once a student depicts disruptive behavior, they go through a consequence of their behavior, aimed at educating them on better behavior (Burden, 2020). It aims to discourage negative behavior by positively educating students about the impacts of their behavior. I would use this strategy by first drafting rules and procedures and their consequences, with the input of students and parents, and demonstrating the use of these procedures. I would evaluate the effectiveness of this strategy by recording a decreased number of similar negative behavior occurrences. This strategy is most appropriate for aggressive and rule-breaking disruptive behavior. An example of how to use the strategy is taking away privileges earned due to good behavior.
3. Assign partners to help students depicting disengaged disruptive behavior.
The above strategy involves dealing with students avoiding failure, thus being disengaged. It aims to reduce disruptive behavior from disengaged students and to facilitate students' learning. I would use this strategy by identifying the students who seem disengaged and attentive, pairing attentive students, and disengaging students, then assigning work for the partners to deliver class (Jones & Jones, 2015). I would monitor the students' engagement levels in delivering the work to establish the strategy's effectiveness. If the students are more engaged, the strategy is effective; if they are not engaged, the strategy is ineffective. An excellent example of using the strategy is to address students not concentrating on the given work.
4. Be consistent in implementing rules and expectations.
The above strategy involves ways to implement and consistently maintain rules and expectations in classroom management. It aims to ensure that they are adopted and held to help discourage disruptive behavior. I would use this strategy in the following steps: introduce the specific rules and expectations to the students, encourage their implementation consistently, and ensure they are adopted in the classroom's schedule and routine (Bluestein, 2018). Assessing adherence to the stated rules by administering a test on the provided instructions would evaluate the strategy's effectiveness. If the students pass the test, it indicates that the strategy is beneficial; if the students fail, it indicates that the strategy is not beneficial. An example of how to use this strategy would be to maintain good classroom behavior, which is translated into the students' performance.
5. Build positive professional student-teacher relationships to understand the student's needs. 
The above strategy involves understanding the student's needs, especially those who depict angry disruptive behavior. It aims to address the origin of disruptive behavior. I would use this strategy by introducing myself as their teacher, asking each student to introduce themselves, creating an enjoyable class by teaching with enthusiasm, and going the extra mile to ensure that they learn what is taught (Dounis, 2017). The rate at which angry students talk about their feelings to the teacher instead of depicting angry disruptive behavior would be used to evaluate the strategy's effectiveness. A reduction in angry disruptive behavior would indicate that the strategy is beneficial; however, no change would depict an ineffective strategy. An excellent example of how I would use the strategy would be to encourage students to raise issues negatively affecting them.
6. Discourage a noise classroom by controlling the noise levels using a device.
This strategy involves the use of technology to control the noise levels in a classroom. It aims to maintain low noise levels in the classroom to encourage a conducive environment for issuing instructions. I would implement this strategy by using devices such as a sound level device to discourage loud noises in a classroom, especially in scenarios whereby students have brought their favorite music tapes for a lesson (Parsonson, 2012). I would use a device such as the yacker-tracker, which uses the idea of traffic lights but to signal when there is too much noise. I would evaluate the strategy's effectiveness by how frequent the red light remains on since it indicates there is too much noise. It can be used to address aggressive and confrontational disruptive behavior, and also excess energy student position. An example of how to use it is by tuning down music when the device indicates red.
7. Encourage good behavior by using affirmative action and words
The above strategy involves actions taken when students depict good behavior. It aims to encourage good classroom behavior and discourage disruptive behavior (Jones & Jones, 2015). I would use this strategy by spotting good behavior depicted by students and using words and actions to acknowledge and encourage the behavior. I would evaluate the effectiveness of this strategy by monitoring the occurrence of the encouraged behavior. An increase in the occurrence of the encouraged good behavior would confirm its effectiveness. This strategy is most appropriate to discourage breaking the rules of disruptive behavior. An example of using this strategy is to provide earned access to privileges such as helping the teacher once they submit their assignments on time. 
8. Facilitate the building of a sense of a community.
This strategy involves the development of social relationships among the students. It aims to facilitate inter-action skills among the students, such as peer tutoring (Bluestein, 2018). I would implement this strategy by first introducing the idea of respect for oneself and other students, then asking the students to know and understand themselves for their identity, and introducing activities such as peer tutoring and mentoring. I would evaluate the effectiveness of this strategy by monitoring the emergence of disruptive behavior, precisely one affecting other students' wellbeing, therefore, the lesser the frequency of its emergence, the more effective the strategy. It is most appropriate for an angry and power-seeking student position and intervening aggressive, disruptive behaviors. An example of how to use it is to address a student pushing others in the playground.
9. Follow up on already implemented strategies.
This strategy involves following up on implemented strategies to respond, that is either appreciate or implement other interventions. It aims to either appreciate behavioral improvements or implement alternative interventions. I would use this strategy by first implementing a behavioral intervention, then either expressing appreciation, use affirmative facial expressions, or discuss a way forward with the student to help improve behavior (Bluestein, 2018). I would evaluate the effectiveness by analyzing the number of times I have to implement this strategy and the lesser the number of times, the more effective the initial strategy. This strategy is most appropriate for addressing students depicting angry and attention-seeking student positions. An excellent example of using this strategy is to address a student who is being verbally loud.
10. Frequently change activities in a class session to maintain the students' attention.
The named strategy involves a method to keep students engaged in a classroom. It aims to ensure that students are not disrupted or depict disengaged disruptive behavior, and stay focused. I would implement it in the following steps: introduce group work, storytelling for grammar classes, answering questions, state the respective expectations of the activities, and ensure that all students participate (Parsonson, 2012). I would evaluate its effectiveness by reviewing the ratio of students engaged in the activities to those not engaged. If that engaged ratio is higher than those disengaged, it indicates that the strategy is beneficial. If the ratio remains the same, it's an indication that the strategy is ineffective. An excellent example of using the strategy is distributing class topics into different activities such as group discussions, presentations, and role-playing to demonstrate examples to facilitate learning.
11. Give options of rightfully seeking assistance through the use of posters.
The above strategy involves the prevention of uncontrolled talking in a classroom. It would be used to avoid disruptive behavior in the classroom. I would implement it by developing posters with different colors to depict different assistance requests, introduce the concept to the students, explain the meaning of each of the different colors, demonstrate the posters' use to the students, and provide an opportunity for them to practice (Bluestein, 2018). I would evaluate the strategy based on the number of students who would use the posters. A reduction of uncontrolled talking and an increase in the number of students using the posters indicate the strategy's relevance. In contrast, an increased uncontrolled talking in class would indicate the ineffectiveness of the strategy. An example of how I would use this strategy is to address uncontrolled talking in class, which would influence other students' concentration.
12. Introduce a chart listing of rules, with expectations and consequences.
The above strategy involves a method to remind the students of their behavioral expectations. It purposes to ensure that students meet and reminded of their behavioral expectations (Parsonson, 2012). I would use it in the following steps: introduce rules and expectations to students, agree on the significant consequences of breaking the rules, draft a chart, place it in a clear wall for reference, and explain to students how to use it for reference on how to behave and the consequences of each behavior. I would monitor the student's reference to the chart and adherence to the rules to evaluate its effectiveness. An increase in the number of students using the chart for reference and implementation of the chart's behaviors indicates that the strategy is effective; however, if the undesired behavior remains, it indicates its ineffectiveness. An example of how I would use the strategy is by using it as a point of reference to remind the students of what is expected of them.
13. Introduce breaks during a lesson to allow for the energetic students to regain their concentration.
The above strategy provides a technique to implement when faced with aggressive, disruptive classroom behavior from excess energy student positions. It is intended to provide time for students to release their excess energy and regain their concentration. I would use this strategy by evaluating the concentration levels in class during a session, then allowing a break of ten minutes, allowing students to move from their sitting positions and stretching, then resuming a session after the time is up (Jones & Jones, 2015). I would evaluate the strategy's effectiveness by monitoring the student concentration levels after the break; if the concentration levels increase, then the strategy is effective. However, if the concentration levels do not improve, the strategy is not effective. An example of using this strategy is to increase concentration levels of students. 
14. Involve students in the class session by establishing a Q and A session.
The named strategy involves a technique of attracting and maintaining student's attention and involving them. It aims to solve any disruptive behavior resulting from distractions. I would use this strategy by asking a series of questions on the learned topics and randomly selecting students to answer them. I would evaluate the effectiveness of the strategy by taking note of the response rate from the students. If all students take part in the question and answer session, the strategy is effective (Parsonson, 2012). However, if a certain percentage of students are distracted and do not partake in the exercise, the strategy is not effective. An excellent example of using the strategy is to address aggressive and disengaged disruptive behavior.
15. Provide comments to any behavior change in class.
This strategy contains a procedure to provide the right feedback to behavior change. It aims to encourage good behavior and discourage disruptive behavior. I would implement this strategy by being keen on individual students and their typical behavior to detect any change; then, I would provide appreciation and encouragement to good behavior and express concern to bad behavior change (Bluestein, 2018). I would evaluate the effectiveness of this strategy by analyzing the outcome of the provided comments and feedback. A decrease in the occurrence of discouraged behavior is an indication of its effectiveness. The strategy is most appropriate to address disruptive behaviors such as disengaged and aggressive disengaged behavior. An example of using this strategy is to comment positively once a student changes their behavior from negative to positive.
16. Provide immediate response to disruptive behavior.
This strategy involves giving the appropriate reaction when a disruptive behavior occurs. It aims to discourage any progress or persistence of disruptive behavior. I would implement this strategy by having appropriate interventions ready and addressing any disruptive behavior on the spot (Cooper et al., 2018). I would evaluate the effectiveness of this strategy by assessing the frequency of occurrence of disruptive behavior. A decrease in the frequency of occurrence indicates that it is effective. This strategy is most appropriate to address aggressive and confrontational disruptive behavior and attention-seeking student position. An example of how to use this strategy is to put a stop to a calling out student in class without permission to talk.
17. Provide instructions and information in smaller pieces to mitigate disruptive behavior from students avoiding failure.
The above strategy provides an intervention of disruptive behavior resulting from students avoiding failure. It aims to help a student understand better the provided instructions and perform their tasks. I would use this strategy in the following steps: by recognizing a student, who is not working on their work but disrupting others, providing the given instructions in smaller pieces to understand the expectations better (Jones & Jones, 2015). I would examine the strategy's effectiveness by the reduction of disruptive behavior from the student. If the student approaches their assigned work and starts working on it, the strategy is effective; however, if the student continues disrupting others, the strategy is not effective. An example of using this strategy is dealing with behavioral problems from students not willing to attempt their assigned work.
18. Repeatedly give clear, detailed instructions for assigned work to improve clarity and reduce behavioral problems.
The above strategy involves a technique to prevent a lack of clarity on the required expectations. It would be used to avoid behavioral problems such as interruptions while teaching. I would use it in the following steps: provide an overview of the assigned work instructions, provide a detailed explanation, provide examples of similar problems to derive the solution, allow the students to ask questions, and address them (Parsonson, 2012). I would use the number of students portraying disengaged behavior to evaluate the effectiveness of the strategy. A reduced number would indicate that the given instructions were clear. An excellent example of using this strategy is to address interruptive speaking while teaching as students seek assistance and clarity.
19. The use of self-instruction strategy.
This strategy involves the use of self-talks and self-statements to complete a task or follow a procedure. It aims to reduce the occurrence of disruptive behavior through the use of self-control (Jones & Jones, 2015). I would implement this strategy by discussing the importance of self-statements with the students, facilitating the development of the most appropriate statements, providing a guide on how to use them, and practicing the adoption of self-statements. I would evaluate its effectiveness by the reduction in the occurrence of disruptive behavior. It is most appropriate to address aggressive, disruptive behavior, and students avoiding failure. An example of using this strategy is for a student with a reading problem to utter self-statements such as "I can do this."
20. The use of self-monitoring strategy.
This strategy includes the technique of students analyzing their behavior and recording the results. It aims at making the students aware of their behaviors and helping them to improve. I would implement this strategy by identifying the specific behaviors to self-monitor, collecting the baseline data, establishing willing cooperation from students, explaining the self-monitoring procedures, and finally monitoring how students use the strategy (Burden, 2020). I would evaluate the strategy's effectiveness by comparing the baseline and the recorded behavior. If the recorded behavior indicates a decrease compared to the baseline, it is effective. It is most appropriate for aggressive and disengaged disruptive behavior and angry student position. An example of how to use the strategy is to help a disengaged student to remain attentive to the assigned work.
21. Use a behavior chart.
This strategy involves using a behavior chart explaining the students' expectations in different scenarios to deal with disruptive behavior. The strategy aims to provide a point of reference to behavioral expectations (Jones & Jones, 2015). I would use this strategy by first introducing the behavior chart and explaining the expectations of the students, then involving the students to contribute to the included behavior expectation, and engaging students using the chart to either reward or correct. I would evaluate the strategy's effectiveness by monitoring the increase of rewards given to encourage good behavior. An example of how to use it is when a student sharpens her pencil at the right spot.
22. Use the good behavior game to decrease disruptive behavior.
This strategy involves several interventions to influence the occurrence of disruptive behavior. It aims to decrease disruptive behavior in the classroom (Wiskow et al., 2019). I would implement the strategy by combining both vocal and visual feedbacks to disruptive behavior. I would evaluate this strategy's effectiveness by a decrease in disruptive behavior after giving feedback. Moreover, it is most appropriate for aggressive, disruptive behavior, and attention-seeking student positions. An example of using this strategy is by asking a student calling out loudly in class to raise their hand to gain permission to talk.
23. Use non-verbal cues and hand signals to ask a student to talk while giving instructions to be quiet.
The above strategy presents a measure to stop disruptive behavior from uncontrolled talking in class. It aims to help a student know what they are doing is wrong and rectify. I would use this strategy by giving the student talking a serious look gaining their attention, then placing a finger on my mouth to signal them to stop talking and be quiet (Bluestein, 2018). I would examine the strategy's effectiveness by the student's response to the cues and signals. If the student continues talking, it is not effective; however, the strategy is effective if the student refrains from talking. An example of using the strategy is when dealing with disruptive behavior resulting from uncontrolled talking in class.
24. Use procedures on how to handle edibles in class.
This strategy involves a procedure that students should follow to prevent disruptive behavior, primarily from eating in class. It aims to prevent disruptive behavior (Burden, 2020). I would implement the strategy by involving the students in developing the rule regarding edibles in class and the procedure to implement it, and then conduct a demonstration for the adoption of the procedure. I would evaluate the effectiveness of the strategy by assessing the number of students adhering to it. The higher the number of students implementing the procedure, the lesser the occurrence of disruptive behavior. This strategy is most appropriate to address rule-breaking disruptive behavior and attention-seeking student position. An example of using the strategy is to address students eating in class, whereas they are required to put away all edibles when entering class.
25. Use procedures on the use of cell phones in class.
This strategy involves methods to control the use of cell phones in class. It aims to prevent the occurrence of disruptive behavior from the use of cell phones in the classroom. I would use this strategy by developing a rule regarding cell phones' use and a procedure to achieve the rule, incorporating the students' views (Jones & Jones, 2015). I would evaluate its effectiveness by gauging the student's understanding of the negative impacts of using a cell phone in the classroom. This strategy is appropriate to address rule-breaking disruptive behavior and bored student position. An example of how to use the strategy is to allow students to use their cell phones during recess.
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Case Study Report
The student highlighted in the case study goes by the name Cinder Ella. She is a fifteen-year-old student with autism spectrum disorder (ASD). Cinder is one of the students in an 8th-grade class with developmental disabilities. Based on the information presented by her class teacher, Mr. P. Charming, Cinder's reading ability is at the 4th-grade level, while her mathematics skills are at the 5th-grade level. The student enjoys various activities, including watching the television. Moreover, the student was observed for one hour on three occasions.
The student's targeted behavior is disruptive. Based on the observations conducted, Cinder interrupted the class, specifically the students sitting next to her, in all three observation sessions. Specifically, during the first observation session, Cinder appears to be disengaged, which then proceeds to her being restless after some time. Further, Cinder starts calling out comments into the lesson, and when ignored, she even calls them out louder. Mr. Charming's intervention of asking her does not yield any results. At the end of the class, disruptive behavior negatively influences Cinder causing her not to perform the assigned work. According to Mr. Charming's explanation, he believes that the disruptive behavior presented by Cinder revolves around attention-seeking, bored, and disengaged. 
In all the observation sessions, Mr. Charming attempts to ask Cinder to sit and accomplish her assigned work; however, it does not stop her from depicting the disruptive behavior. For instance, during the first session, Mr. Charming initially ignores the rude comments coming from Cinder, but when they persist, he tries to engage her asking her to remain on her task, but she continues misbehaving. During the second observation session, Mr. Charming still tries to engage Cinder; however, she becomes more agitated and interrupts him. Therefore, once asked about the interventions adopted, Mr. Charming indicates that he uses proximity control, whereby when he is close to Cinder, she can accomplish the assigned work.
Based on the teacher's feedback on the implemented intervention system and observations made, Mr. Charming states that the recorded behavior patterns describe Cinder's typical behavior. Moreover, Mr. Charming also explains that Cinder's disruptive behavior has been increasing over the past few months, which is an indication that the already implemented interventions do not yield the desired results. Additionally, he also explains that he spends about one hour a day dealing with Cinder. However, once Mr. Charming stands next to Cinder during class, she often completes work assigned to her, but once he directs his attention towards another student, she goes back to misbehaving.
During one of my observation sessions, Mr. Charming changes the sitting arrangement from a U-shaped organization to pairing two students sitting face to face. This sitting arrangement allows monitoring of Cinder's behavior while working with a partner. However, during a group activity, Cinder and her partner finish up their work hurriedly and engaged in disruptive behavior. Specifically, Cinder tears her book forming small shapes using the paper, and then throws it to her fellow students who are still working on their work. Therefore, based on the observation, the use of group activities does not intervene the disruptive behavior.
Among all the implemented behavior and classroom management techniques, the preferred technique is the proximity control, which has yielded short term results. For instance, during the third observation session, Mr. Charming walks towards Cinder, who, at the time, is distracting other students by throwing rolled-up papers. Once he is near her, she refrains from the behavior; however, she then resumes once he leaves to attend to other students. Moreover, the most adopted layout in the classroom involves a U-shaped arrangement of desks with Mr. Charming teaching from the center. This layout of the learning stations allows Mr. Charming to see all students and try to engage them. However, for Cinder, she depicts the disruptive behavior even with the layout in place.
From the case study, it is apparent that Cinder's disruptive behavior is disliked by both the class teacher and all the other students in the class. Specifically, as explained by Mr. Charming's feedback and observations, most students in the class do not enjoy being touched; therefore, they mostly appear tired of Cinder's behavior. Moreover, although the class teacher tries to implement interventions to reduce disruptive behavior, most do not yield the required results; instead, Cinder's disruptive behavior worsens.
Sample Materials
105 Report Card Comments to Use and Adapt (Raudys, 2018). 
This article provides examples of anticipated report card comments for teachers. The provided comments explain how teachers should adopt effective communication methods to affect home-to-school communication with written assessments. 
https://www.prodigygame.com/blog/report-card-comments/
15 positive behavior posters you're going to want for your classroom and school (Tornio, 2017).
This article explains the importance of encouraging positive behavior with the use of positive behavior posters. It also provides examples of behavior-based posters.
https://www.weareteachers.com/15-positive-behavior-posters-youre-going-to-want-for-your-classroom-and-school/
5 questions to tackle when maintaining accurate records (Konen. 2018)
This article provides a detailed analysis of the type of information included in record-keeping forms for students' behavior. It also provides a sample of these recording forms and ways of accurately tracking and maintaining the acquired data.
https://www.teacher.org/blog/maintaining-accurate-records/
Cultural and Linguistic Diversity in Special Education in the United States and South Korea: Exploring Current Practices and Recommendations (Ostendorf & Choi, 2017).
This article explains the existing laws and educational policies that govern education provision to students from diverse cultural and linguistic backgrounds. It also provides recommendations to special education teachers to mitigate existing issues on the same. 
https://files.eric.ed.gov/fulltext/EJ1184183.pdf 
Educating English-language learners with special needs: Beyond cultural and linguistic considerations (Park & Thomas, 2012).
The above article provides an assessment of the events and challenges that influence the gap between English-language learners with disabilities and their white peers. It provides recommendations for solving these challenges.
https://files.eric.ed.gov/fulltext/EJ1100440.pdf
Examples of current issues in the multicultural classroom (Alsubaie, 2015).
This article provides an analysis of the challenges resulting from continued cultural diversity in the classroom. It also discusses the specific advanced learning techniques and practices to ensure that teachers fully embrace a multicultural classroom and perform their duties effectively.
https://files.eric.ed.gov/fulltext/EJ1081654.pdf
How to write a letter from teachers to parents (Veiga, 2010).
This article provides sequential steps of writing a letter directed to a parent from a teacher. It also provides an example of letters to parents.
https://teaching.wonderhowto.com/how-to/write-letter-from-teachers-parents-0119813/
Pre-Service Teachers' Perceptions towards Multicultural Education & Teaching of Culturally & Linguistically Diverse Learners (Taylor et al., 2016).
This article emphasizes the importance of teachers expanding their knowledge about addressing multicultural classrooms to ensure effectiveness in their profession.
https://files.eric.ed.gov/fulltext/EJ1119400.pdf
Quick and easy notes: practical strategies for busy teachers (Bates et al., 2019).
This article explains the various steps of assessing a student's progress. Moreover, it provides information on organizing and managing anecdotal records.
https://www.naeyc.org/resources/pubs/tyc/oct2019/practical-strategies-teachers
The intersection of race, culture, language, and disability: Implications for urban education (Blanchett et al., 2009).
This article explains the importance of understanding the integration between race, disability, language, and culture and how it influences students and their parents' efforts towards the achievement of equitable education. It also explains the various techniques of responding to these implications.
https://nepc.colorado.edu/sites/default/files/publications/0042085909338686.pdf
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